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Innovative Teaching Methods:
Discoveries By An Assistant Professor

Mary A. Marchant’

Ph.D. graduates from agricultural economics
departments throughout the land grant university
system usually do not obtain teaching experience as
part of their graduate school training. Yet, upon
graduation, typical academic appointments include a
substantial teaching component.  As university
budgets become increasingly tight, teaching
assistantships are more likely to be cut, providing
even less opportunity for graduate students 1o gain
teaching experience. The purpose of this paper is to
discuss the teaching experiences of an assistant
professor, transcended from being a graduate student
to teaching university courses at the undergraduate
level, in an effort to lessen teaching anxiety of others.
This paper is not a treatise about teaching; instead, its
intent is to share experiences with future graduates
faced with a similar situation, recognizing that there
is much left to be leamed. What I have leamed, and
present in this paper, is based on my experimenting
and listening to colleagues’ successes in teaching.

Background of Course and Philosophy of Teaching

This paper presents teaching tips at the
undergraduate level. (See also McKeachie, Wick, and
March 1992 NACTA Journal) '‘The undergraduate
course referred to throughout this paper is entitled
"Principles of Agricultural Marketing” (AEC 301) and
is a service course to the College of Agriculture. It
enrolls about 50 undergraduate students, mostly non-
agricultural economics majors, i.e., it is a required
course and students do not necessarily want 10 be in
class. Also, since students come from different
disciplines throughout the College, they do not
necessarily know each other. Given this setting, my
philosophy of teaching is to create a learning
environment which is receptive to student needs, and
is fun, as well as educational.

First Day of Class

The first day of class is a very important day,
since it sets the tone for the semester. It is a very
busy day, packed with activity, I begin by
introducing myself, discussing my farm background,
educational credentials, and work experience in
agriculture. This establishes credibility, i.e., not only
do I have the educational background to teach this
class, but I also have "hands on" agricultural
experience.

The syHabus (Figure 1) is reviewed on the
first day of class, I believe it is important that the
syllabus be specific, by not only including the typical
items such as course text, class meeting times, and
grading policies, but the syllabus should also include
policies on absences (including the definition of an
"excused” absence), disagreements with grades, and
rules on plagiarism. In addition, a calendar
specifying due dates for homeworks and test dates is
inciuded. Thus, students know on the first day of
class when they will be tested and when assignments
will be due.

Concurrent with the syllabus discussion,
student photos are taken. The photos are later
mounted on poster board and students sign their
picture. Student photos aid in learning student names
and are a usefal reference.

Also, "expectations” are identified during the
first class meeting--students’ expectations of me, as
their professor, and my expectations of them, as my
students. Specifically, students are asked to write
down their expectations of professors, These
"Expectations of Professors” are then collected,
tabulated, and a summary sheet is developed, listing

"Assistant Professor in the Department of Agricultural Economics at the University of Kentucky.
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EUniversity of Kentucky Department of Agricoltoral Economics
Agricultural Econoenlcs 381 Fall 1991
"Principles of Agriculturai Marketing”

General Information:

Professor: Pr. Mary A. Marchant

Office: Room 314 Agriculiursl Engineering Building

Phone: 257-7260

Office Howrs: No prior appointment is necessary if you wish 1o drop by to discuss course wark of other problems. However, to save yoursell 2 trip,

it is wisc to telephane in advance to be sure that [ am in my office.

‘Teaching Assistant: Eric Jessup

Office: Room 338 Agricalture] Engineering Building

Phione: 2571172 .

Office Hours: Eric will offer office bou price to duc dates for homework essignments and exam {these hours will be announce in class), You may
slxo sec Eric by sppointment.

Course Time: M.W.F: 5:00 .m.-9:5¢ am.

Course Location: Room A7 Agriculiural Science Bullding-North

Texta: Requimd—Nomuemquimd.'ﬁwuiud’hmdoutsfxman&&yofmwillheuedduwthtlhism Moxt handouts are included
in this binder, although you will get edditionsl handonts in class. Referenves on reserve in sgricultum! library include

Dahl and Hammmond, Masket and Price Analysis-The Agricultural Industrics, MeGraw-Hill (Roee Prom), 1982
Nicholson, Microsconomic Theory, Fourth Edition, The D:yden‘l’lw, t989.1

Cramer and Jensen, Agrculturat Economics & Agribuginess Jobm Wiley & Sous, 1991.

Blank and Cartex, Futures Options Markets: Traded Cormodities, Prentice-Hall, 1991,

Kobils and Ubl, Marketing of Agricltural Products, Macmillen Publishing Co., Inc., 1990.

Rbodes, The Agsiculturel Murketing System, John Wiley & Sone, 1988, °

Branson and Nowvell, Introduction to Agricuttural Marketing, McGraw-Hill, 1983,

Pretequisites: GEN 101, ECO 201 (I sssurm: that you have these prorequisites and wil} not lower the stundards or the pece of this class for mudents
who sre unfamiliar with besic economic theory concepts.)

Course Overview: MWﬁﬁmmwwmdmﬁﬂcwm&mmhﬁequﬁmm Major
topics to be covered include the principles and methods of madketing famn products and inputs with attestion to marketing systems and
functions extending from agricultarsl producers, processors, and consumess.

General Leaming Objectives: After instruction, stadents should be able to:

(1) Demoastrate the ability 1o apply besic economic pancipics leamed in previous countses to musketing problems. These prnciples include: (3)
ﬁem’spoﬂmwhhmmmeopﬁmdehdwofgmmmed,(b)memsmhmwilhmspwtwdzm
choice of inputs uzed and goods produced in the production process, () the interscsion of productrs and consumers fhrough marke:
nq:plymddunmd;(d}dmichy;(c)pmm(ﬂﬂmb&lﬁmhmﬁﬁvcummpeﬁ&uﬁmﬁm@m
margiru;(h)muknsw:pwe;mmm:wmw&)mewilmwﬁcymm;mdm
imemations] tmde.

) Exphinhowd:efondwmhﬂmdbymmﬁmmmmﬁuém&ﬁmbmmdgwmwﬂdmmmm
practices, collective bargaining, et
3 M@amﬁyhﬁedpﬁwhmﬁm&gm&cﬁmuﬂmﬁmwﬁminU.S,ag:imluue.

(4} Apply maketing principles to specific problems in arder 1o isolate causes and suggest possibie remedics. Problem areas inclnde: (a) marketing
decidons of producers; (b)opmﬁma}pm&mdmukeﬁngﬁm;(c)mmwdedﬁmsm&mimduwwudsagﬁmhmemdim
marketing sysiem, and (d) marketing and food policy problems and the roles of pusticipants, govemrent, and citizens in their solution.

{5) Explin differences in marketing strategics for imemations] murkets relative to domestic markets.

Figure 1. Course Syllabus
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AEC 31 ‘ Fall 1981

Dr. Marchant Page 2

Work Required:

1 Readings: Assigned readings in handoute.

¢] Examinations: Ihmﬁﬂheﬂummduﬁngwammﬁdtmmdmwm .

(€3] Homewaork: Hmwo&udmmﬁnbemdamrdnfwwhmhgmmwﬁnhmmhuﬁmmhmmm They
will be graded. No late homewark assigmments will be a ‘

“4) Quizzes: Hwﬁm-mmqmmmwmhﬁmhmmmwem.

Gruding: Ymrgudeinti:'ummwﬂhdumnjndbypufmmmmﬁmwhmmimﬁmhmwkuﬂmm.mdquwishﬂnfollowing
distibution:

Midiemn #1l = 20%:
Midiermy #2 = 20%
Firul - 30%
Quizres - 15%
Homowork = 15%

ﬁmw«fmud:mdmtwiﬂbemluﬂamdhmdm!hafn]lowingmh:

Grade % of Total Points

A = 90-100 pervent

B = 308 porcem

C = 7079 percem:

D = 6069 percont

E = 5 pocem
Course Policies and Procedures:

[43] Mchuwﬂlmeamm&nnaweakmb!mday.w&udu.mdﬂiday. Regular clasz suendance is expoctad. Hawever, if you sre unable to attend
dmmhmmmimmmdmm&mmﬁmmumhﬁnbem&nmmhmm

{2) Nomeﬂhwmﬂcmwmmmm«m)nmymmmnmmm Onemke-ggnmﬁnnﬁmﬁcrd:hct
4 missed miidterm andfor quiz) will be iven at the end of the samester for an: who has & legiti i
scheduled cxams. Vadid cxcuses for missing e exam are: (a}M.@)meMmMmen(b)aUnivu:ixj»
lanﬁmdﬁddﬁp.w(d)mjwldigimboﬁdly. hmdmﬁmlm'smuﬂmumﬁpmdﬁnydiny.mdﬁaﬁmefubmufm
reasons (2) and (b} may require verification. I’ormﬁx:ipundMm:dndm{c}md(d).izismmﬁhﬂi:ywmdfymapﬁmlomdsevmn.

(3 Mmmmdqﬁzqwﬁmwﬂmﬁmmmmdmm-
) Eymﬁnmwﬂmm&mmhmﬁumwmm ificetion shall be submitied w0 me.
(5 wm:ixymlumphgjsﬁmmddmﬂagwiﬂbcmfm

Univemity of Kentucky Rules—Acedemic Offenwes and Pesialtics:

m-uwmm«mmwm»mm«mmw.a«mmmhe
mkof&d:m&mg:nmﬁ,wulfw hmmmﬁmfﬁwam:m&phgmimimdﬁng
Ih«irwuk,;h:ymobﬁged%mhﬁuirh%m&cmbd‘mmbminim When smdents subenit work purporting to be
thdz-oim.butwhidxinmymybnunmmmﬁm,wmdingmmydﬁngdnﬁmmmhﬂmmw
scknowledgment of the fact, the sudents are guilty of plagiasism.

Wmmmmmwmm&mm. Maﬁngﬁnglocbmpwhihmﬁngﬂmugaﬁuﬁm,mtmd
phrasealogy intact i plagiarimic, Hom.naﬁnginﬂmekdsmnlppiywmucidmﬁiehnemgmllymdfmdyeimhwd
22 10 be & part of the public dornain. ‘

Figure 1. Course Syllabus (cont.)
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AEC M1 Fall 1991
Dr. Marchant Page 3

Univeasity of Kentucky Rules—Academic Offenscs and Penalties cont.:
Chesting - Cheating is defined by its 5enm1uugc. Tt includes, but ix sot limited to, the wrongfully giving, taking, or presenting sny information

or material by a stodens with the intent of aiding himsclffrezself or snother o sny scademic wark which is considered in xny wey in
the determination of the final grde. Any question of defizition shall be referred to the Univensity Appeals Board. -

Penahies - The instractor and department chaiman may impose one or more of the fallowing pesaltics in the event they determine an scademic

offense bas occurred. o Assign a grade of E for the course in which the offense aocurred (the minimum penalty). b. Recommend
totheDunofthm'ed!egeczw&chmofﬂ;eGndechooL;fwﬂe,thﬂlhemdm&bcuupmded diernissed or expelied.

Univemity of Kentucky Rules—Excused Absences:
The following are defined as excused ebeenoss:

(1) anofdzemdmtmmmmuofambatdthemdmttmadm:fami}y The instructor shall have the tfight to request

appropriate verification.
3] The death of 2 member of the strdent’s immediste femily. The instructor shell have the right to request approprists virification.
&3] Trips for membezrs of student arganizetions gpostoesd by an acedemic mit, trips for University classes, and trips for participation: in

intercollegiste athletic events. When feasible, the stdest must notify the instructor priot 1o the occusrence of such absences, but in no
caze shall such notification occur more than one woek fter the absence. Instructon may request formal notification from appropriate
university persomned to dostanens the sindent's purticipation in such tops.

4) Major Religious Holideys. Stadents sre responsible for notifying the instractor in writing of anticipated sheences due to their observance
of such holidaye no later than the Iast day for adding & class,

Students missing work due to an excused absence besr the responuibitity of informing the instructor about their excused absence within one work
following the pesiod of the axcured absence (cxcept where prior notification it fequited), and of making up the missed work. The instructoe shall,
if feasible, give the stodent an opportimity 1o ruke up the work missod during the semorter it which the absence oocorred, if feaxible. The student
shall be given the opporumity 1o make up cxams missed due to &n cxcused sheenoe during the semester in which the abrence ocourred, if feasible.
In those instances where the nature of the cotmse i such that classroom participation by the stdent is essential for evaluation, the instroctor shall,
if foaxible, give the student an opportuity to muke up the work missod during the semester in which the sbeesce occurred. If, in the opinion of the

nstracion, d ab in ¢ of ono-tenth of the clurs contact houss or the timing of excused absences prevents the student from satisfactonily
completing work for the course, the instructor #hall counsel the student sbout the options of an I grde or withdrawal from the coumse for that

COURSE OUTLINE:

DATE' TOPICS ASSIGNMENTS DUE

8/28 Introduction

8730 Owverview of Agricultural Marketing

992 . LABOR DAY HOLIDAY !

94 Overview of Agriculmrs] Marketing

916 Consumption: & Demand

99 "

ot -

9113 "

916 Production & Supply

9/18 "

9/28 * . HOMEWORK #1 DUE

* Lecture dates ave approximate; test dates are fixed .

Figure 1. Course Syllabus (cont.)
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AEC 301 ‘ Fall 199}

Dr. Marchant Page 4

DATE TOPICS ASSIGNMENTS DUE

9/23 Prodhsction & Supply '

925 Market Prices

97 "

9/30 "

102 "

1004 ‘ Manketing Margine QuUIZ 1

1047 "

109 -

wn Markois Over Space QUIZ #2

10414 -

10/16 -

18/18 Markets Over Time HOMEWORK #2 DUE

10721 "

10023 *

1425 MIDTERM #1

10/28 Product Quality

10/30 .

1t . ® QUIZ

114 Market Information

16 "

11/8 - - QUIZ 44

1111 Market Strocture Analysix

1113 "

1118 " HOMEWORK #3 DUE

11/18 Marketing & Pricing Inwtitations

11720 -

/z MIDTERM £

1125 Agricukural Policy

317 "

112 THANKSGIVING HOLIDAY!1

1272 Agriculiural Policy

12/4 Intemational Marketing sand Trade

12/6 " QUIZ #8

129 *

1211 -

/13 AEC 30 Summary HOMEWORK. #4 DUE

12/18/91 5:00 am, FINAL EXAMINATION
Room A7 Agricultursl Science Bullding-North

Figure 1. Course Syllabus (cont.)
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their expectations in priority order (results are
discussed below). This summary is later distributed
to stadents. In addition to obtaining students’
expectations of me, I specify my expectations of
them, e.g., to be courteous, attentive, and ask for help
when needed.

Finally, the first class session concludes with
a fun activity. Students team up in pairs (with a
person they have never met before) and introduce
each other to the rest of the class, specifying their
partner’s name, where they are from, and their
favorite activity or hobby.

Classroom Mechanics

I begin each class session by writing two key
outlines on the chalkboard which specify (1)
anpouncements, e.g., due dates for future assignments,
College of Agriculture events (Phone-Athon, Job Fair,
etc.) and (2) "today’s" lecture material. The
announcements are written on the left hand side of
the board and will be erased shortly thereafter, while
the "today’s" outline is written on the right hand side
of the board and stays up throughout the class period
so that students have a comprehensive view of the
lecture,

In terms of the flow of the lecture, lectures
fotiow the standard format for presentations: (1)
introduction (i.e., tell them what you are going to tell
them); (2) the body of the lecture (i.e., tell them); and
(3) a summary (i.e., tell them what you told them).
In addition, my lecture introduction recaps highlights
of the previous lecture as a means of getting students
reoriented to the course. The lecture summary closes
with key points of today’s lecture, i.e., the concepts
that T want students to know, at a minimum.

In regards to visual aids, both overheads and
computer graphics® are used in class, Practicing the
lecture is important for new professors, especially
during the first week of the semester. A run-through
of the lecture helps one become familiar with the
audio-visual equipment and helps one’s timing, ic.,
to get the feel of a 50 minute lecture period and to
determine where natural breaks occur in the material.
Also, for first time teachers, a dry run is a great
confidence builder, Finally, voice is important, ie.,
can the students in the back of the room hear you?

Course Materials

Course materials used in AEC 301 include
the course syllabus (Figure 1), readings, handouts,
learning objectives® for each course topic (Figure 2),
as well as past examinations, and a glossary of terms.
The learning objectives are "results oriented” and
specify what the student is expected to know from
each section of the course, e.g., definitions, specific
concepts, etc. (see Figure 2 for an example). Items in
the learning objectives are used to base future
questions for homeworks, quizzes, and exams. Past
examinations are included in course materials so that
students can see the type and way questions are
asked. This also lessens student anxiety.

Grading and Examinations

In an undergraduate, required class, frequent
feedback is important. Within a 15 week semester,
AEC 301 students complete 4 homeworks, 5 quizzes,
2 midterms and a comprehensive final. Thus, they
are actively involved in a work assignment nearly
every week. This forces students 1o keep current on
the material throughout the semester, rather than cram
for an examination. Frequent knowledge checkpoints
(e.g., quizzes, tests, etc.) have been identified as one
of three crucial features of highly respected courses
(Light).

Grading policies are specifically identified in

‘the course syllabus (Figure 1). No late homework

assignments are accepted. No one is allowed to take
an examination {(midterm, final or quiz) at any time
other than at the scheduled time. One make-up
examination (for either a missed midterm and/or quiz)
is given at the end of the semester for anyone with a
verified legitimate absence, which are defined. It is
the student’s responsibility to notify the professor of
anticipated absences prior to the event.
grades are based on flat percentages rather than “on
a curve;" this reduces competition among students.

Graded assignments are returned the next
class meeting in order to give students rapid
feedback. Immediate and detailed feedback is another
crucial feature of highly respected courses (Light). (I
have been fortunate to have a grader each time I have
taught this course, Clemen Gonzales and Eric Jessup,
respectively). The grader reviews assignments

Student -
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AEC 381
Dr. Marchant

Recommended Readings: Dahl and Henmond, Chapter 4

Upon completion of this section you should be able to

|

"a. wn price elasticity
b. croes price elesticity
©. income elasticity

Figure 2. Topic Learning Objective Example

initially. Then, the two of us make a second pass
through each individual students’ assignment,
discussing vague and misconstrued answers.
Individual comments are written (both positive and
negative), when appropriate, An answer key is
selected from the students’ answers, xeroxed
(concealing the student’s name), and distributed to all
students at the next class meeting. Assignments are
reviewed during the next class session, focusing on
questions missed most often.

University of Kentocky
Depariment of Agriculiural Econombcs

Agricultural Marketing
Fall 1991

CONSUMPTION AND DEMAND ANALYSIS
LEARNING OBJECTIVES

Supplemental Readings: Nicholson, Walter, Microeconomic Theory. Choice and Domand chapters. {On rescrve in Ag. Library)

1 Deﬁneﬁwfdhﬁngmsammmicmmﬂmwhmw;m:

b. Shift in demand

d. Comsumer demand

f. Market domand

k. Law of diminishing MU
j- Infexior good

1. Complementary good
0. Eastic demand

p. Unit elastic dernand

r. Income dagticty

t Marginal rate of substitution
v. Budget consttaint

x, Jrwome effect

2. Gimmw:cmddm.mlyuimhumfo}lmmddﬁm

i D&ﬁmnbehniam!xdlﬁmhipfwdmmdwﬁchﬁuﬁﬁmdxnﬁuﬂuﬂmhﬂnmutheqmﬁtydmmdodfalgood.,imludingﬁve
vuiabluwkiehundnifuhcdunmdmmﬁmcvaﬁaﬂzwﬁdluhmmlmwmnhngthcdmdme. Also, specify
whuhadnxdnﬁmxbiphﬂwmﬂnqumﬁ:ydmmdudmdawhbf&enhweﬁx variablcs is pesitive or negative {ic., does an
inmh'd:clﬂn!cﬁnm:inﬂuncmdwqumﬁzy dernanded?).

4. Mmemmmiunymdmmm.wwuﬂyhghmw‘sobbﬁnmm Also, identify the
Mﬁm%mmmmmmem«mmmcop&ndmﬁmhm&odgm.

5. (ﬁmtm'ﬁp&fmMmmfwmmmmﬂ,mnyﬁmﬁfymmmmhmem

Examination dates are clearly specified in the
syliabus (Figure 1). In an effort to lessen test
anxiety, an in-class comprehensive review session is
held. This session is used to cover the material in a
comprehensive manner, encouraging students to just
sit back and listen. An out-of-class question and
answer review session is also offered. This session is
used to answer students’ questions and 10 review
concepts and class material.
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Student Learning Methods

It is important for students to use as many of
the physical senses as possible (Bonwell and Eison;
and Wetzstein), including (1) seeing--computer
graphic images projected from a "big screen” TV,
built into the lecture room to explain economic
concepts (Debertin and Jones), overhead
transparencies, and the chalkboard; (2) hearing--
listening to lecture; (3) speaking--encouraging
students to talk about the material via in-class group
problem solving sessions culminating with student
presentations, student questions (both in-class and
out-of-class), and study sessions. The in-class group
problem solving sessions encourage student creativity
and student interaction (Anderson and Wetzstein).
Students comment that they provide "hands on"
applications of theoretical concepts to current events
in their own discipline, Examples include "Identify
a key issue or problem confronting agriculture today
and use the analytical tools from AEC 301 to analyze
impacts on producers and consumers.”

Treatment of Students and Student Feedback

Students are vulnerable and should be treated
with respect, especially in regard to in-class student
questions. It is important for professors 10 be
accessible to students and make time for students;
often the best time to meet is immediately after class
or by appointment. Professors should be flexible,
especially in the case of excused absences (e.g., field
trip in another class), when makeup quizzes and
examinations become necessary. Finally, students
always appreciate treats, e.g., coffee and doughnats
brought at least once during the semester, on a non-
stressful class day.

In regard to student feedback, the
"Expectations of Professors” questionnaire filled out
the first day of class provides good feedback
regarding the characteristics students want of their
professors.  Listed in priority order, students’
expectations of professors were

1o tmprove this srea,

Constructive conrments are most welcome.,

Figure 3. Midsemester Evaluation

Unlversity of Kentucky
Pepartment of Agricultural Economics
AEC 361 ' November 11, 1991 Agriculiural Marketing
Dr. Marchant . Fall 1991
MIDSEMESTER EVALUATION
What do you think?

Ploase take & few minutes to express your opinion sbout AEC 301, Mﬁmmmﬁnmta&b&dlﬁhdpmm&eﬂﬁllm'
clazs for 1he remeinder of the semester. Comments arc most sppreciated. Note, many of the questions below relate to the criterix which you said
were most important in "Expoctations of Professons™ questionnaire filled out during the fint woek of class.

i Falrness—Dao you feel that the grading of midterms, quizzes, and homeworks is fair? If not, please discoss why.
2. Accessibiiity—-Huve yoa ever tried to meet with me? If yex, please elebomie,

3. Helpfulness/Understanding/Opennear to Questions—-If you do not sndemtand the materiel, do you feel comfortsble asking questions
either in class or outside of claxs? Do } creste an envirooment which facilitates leaming? Please comument,

4. Resl Life Exampies--Although the materis! in the initial part of the course focused on thearetical economic concepts, do you fecl
thet examples in lactures/group discussionshomeworksApizoosfers, related it to sgricuimre? Pleasc comment on ways

5. Presentation of the materlsl-Arc locture materisle organized, mdersanduble and given at 2 comfortable mte in order to schieve
a basic level of umdentanding? Are coumefsection objectives clear? Po I convey to you & sense of priority, ie.,
identifying impornt matexial? Do I convey to you that I em knowledgeable in the subject and prepared for class?

6. Class Tempo-Ix this clans upbeat, enthusiastic and fun?

7. Assignments—Do you have ample time to complete assignmenta? Arc snswers explained?
8. What is your favorite pant of this course?

9. What would you mmost like to chunge to improve this course?
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-Fair exams and fair, consistent grading

-Accessible to students outside of class

-Understanding and helpful when stdents are
uncertain of material

-Be open to questions and encourage group

discussions

-Use "real life" examples to illustrate concept

-Present the material in an organized, understandable
manner, and lecture at a comfortable rate in
order 1o achieve a basic level of
understanding

-Keep the class upbeat, enthusiastic, and fun

-Be knowledgeable in the subject

-Convey a sense of priority, ie., identify important
material

-Be prepared; don’t waste class time

-Have clear course objectives

-Give ample time to complete assignments and
remind students of due dates

-Explain homework thoroughly

In addition to determining what stadents
expect of their professors, a midsemester evaluation
was conducted (Figure 3). Midsemester evaluations
provide the professor with the opportunity to obtain
feedback during the semester and to make appropriate
changes before the semester ends and before the
“official" student evaluations are administered. The
results of the above "Expectations of Professors”
Questionnairc were used in the midsemester
evaluation, e.g., faimess, accessibility, etc. In
addition, open ended questions were included, e.g.,
"What is your favorite part of this course? What
would you most like to change to improve this
course? Given that I'm fairly new at teaching, how
am I doing? Comments are most appreciated.”

Teaching Rewards

Although there are many rewards from teaching, three
come to mind immediately, (1) Knowledge
exchange--learning from students about agriculture
from the perspective of their discipline and teaching
them from the agricultural economics’ perspective.
(2) New friends and future professional contacts—it is
a pleasure 10 encounter former students. (3) Current
undergraduates may become future graduate students--
we are seeing more and more of this, with our best
students staying at the University for graduate work.

Conclusions

I started teaching with little experience and only two
weeks 10 prepare my courses (a high anxiety
situation, potentially detrimental to both myself and
my students). In talking to recent agricultural
economics graduates, my experience of being thrown
into the fire of teaching is not unique. In fact, several
peers arrived at their new university job with their
courses already underway and no time to prepare for
them. The motivation for this paper was to share
what 1 have leamed about teaching from the
perspective of an assistant professor, recognizing that
there is much left to be learned. I have learned much
through experimenting and listening to my
colleagues’ successes in teaching. I hope that this
paper will help to relieve teaching anxiety for future
graduates,

Endnotes

1. Identification of students’ "expectations of a
professor” was suggested by Dr. Joe Davis.

2, Computer graphic visuals were provided by
Dr. David Debertin,

3. The use of “learning objectives” for each
course section was suggested by Dr. Loys
Mather.
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